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The purpose of this document is to provide school districts in Kentucky a resource to facilitate the evaluation of children suspected to meet the eligibility criteria in the area of autism.  Each area to be considered for assessment is highlighted in this manual.  These resources and samples are not considered to be an exhaustive list.  However, the information contained in this document provides a framework to assist admission and release committees in the evaluation planning process.

Table of Contents

1. Eligibility Definitions

2. Overview (diagram)

3. Social and Developmental History

a. Developmental History Questions

b. Developmental Patterns Often Reported in Autism

4. Behavior Observations

a. Checklist

b. Behavioral Observation Anecdotal Recording

c. Communication Behavior Observation Form

d. Behavior Observation Formats

5. Adaptive Behavior/Social Competence

a. Vineland

b. Vineland-SEEC

c. Battelle Developmental Inventory

6. Behavior Rating Scales

a. Childhood Autism Rating Scale Screening

b. Gilliam Autism Rating Scale

c. Gilliam Asperger Disorder Scale

d. Australian Scale for Asperger’s Syndrome (screening)

7. Communication 

Functional Language Assessment

a. Pragmatic Language Skills Checklists

b. Functional Communication Profile

c. Communication Function Assessment Checklist

d. Teacher/Parent Interview:  Language

e. Teacher/Parent Interview:  Preschool

Standardized (Comprehensive) Language Assessment

a. Oral Written Language Scale

b. Preschool Language Scale

8. Developmental/Academic Achievement

a. Battelle Developmental Inventory

b. Assessment of Basic Language and Learning Skills

c. Woodcock-Johnson 3

d. Wechsler Individual Achievement Test

e. Brigance Inventory of Early Development - Revised

f. Brigance Comprehensive Inventory of Basic Skills - Revised

g. Learning Accomplishment Profile-R

h. Psychoeducational Profile-Revised

i. Developmental Assessment for Students with Severe Disabilities

9. Cognitive

Non-Verbal

a. Test of Nonverbal Intelligence 3

b. Leiter International Performance Scale

c.
Universal Nonverbal Intelligence Test

d.
Stanford Binet

Verbal


a.
Wechsler Intelligence Scale for Children 3


b.
Kaufman Assessment Battery for Children


c.
Stanford Binet 


10. Other

a. Choosing Outcomes and Accommodations for Children  - 2

b. Autism Competency Model

11.
Appendix


a.
Comprehensive Evaluation


Social and Developmental History

a)
Developmental History Questions

b)
Developmental Patterns Often Reported in Autism

c)












d)












Developmental History Questions

Play

1. Describe your child’s play as a baby.  What was it like to play peek-a-boo or patty cake with your child?

2. What things did your child like to play with and how did he/she play with them?  What is play like now?

3. What interests does your child have?  How does he/she spend leisure time?  How have interests changed as your child has grown older?

4. What is/was your child like when playing with other children or with adults?  How does your child do in group games?

Social

5. How did your child respond to you and other family members as an infant?  How did that change as she/he grew older?  What types of things does your child like to do with each family member?

6. How did your child respond to strangers as an infant?  As a young child?  How does your child respond to people he/she sees occasionally?

7. Who were your child’s friends growing up?  What kind of things did they do together?  Who are your child’s friends now?

8. How has your child reacted to changes in normal routines, people, and in things around him/her?

Communication

9. What sounds did your child make as an infant?

10. What were your child’s first words?  How old was he/she?  How did speech develop after that?

11. Were you ever concerned that your child might be deaf?  What sounds did your child enjoy listening to?

12. What gestures did your child use to help say he/she wanted something?  What kind of facial expressions were used?

13. How did/does your child try to get the attention of other children and adults?

14. Does it seem easy for your child to talk with other children and adults?  Is it easy for others to talk with your child?

15. Does your child imitate things she/he hears?  Does she/he imitate movements and gestures of others?

Sensory

16. As an infant and up until now, what things has your child been really interested in?  What did he/she do with these objects or interests?

17. How did/does your child react when he/she was hurt?

18. How did/does he/she react to lights and sounds?

19. What things did your child like to look at?  Was she/he interested in her/his own body parts?

20. How did/does your child react to different textures and temperatures?

21. What were your child’s eating habits as an infant?  What are they like now?

22. How does your child explore new things?

General

23. What do you think is the most important things for me to know about your child?

24. Was it difficult recalling how your child was as an infant and young child?

Developmental Patterns Reported in Autism

This information coincides with the Developmental History Questions

Play

1. Parents of children with autism often report that as an infant the child did not enjoy baby games such as peek-a-boo or patty cake.  Child did not show typical delight in this type of interaction or would resist.

2. Children with autism are frequently reported to have unusual play objects or extreme attachments to typical children’s toys.  Frequently a favorite object is chosen due to the child’s interest in the visual, auditory, or tactile features of the object rather than for the toy’s usefulness as a part of the child’s imaginary play.  Play and leisure time may also involve unusual interests for a child’s age such as obsessions with commercials, brand names, musical jingles, calendars, or mechanical things.  As the child grows older, although play may not revolve around sensory features of toys and objects, play and leisure interests will likely remain restricted.

3. All children have areas of interest that occupy much of their time.  Children with autism seem to be different in that they have a very narrow range of interests.  The restricted range of interests may be more indicative of autism than an intense interest in a certain object or activity.  Parents of children with autism often report that the child’s interests changes with age but the restrictedness in leisure activities seemed to remain.  Children with autism appear to be less likely to seek out parent help in structuring leisure time, possible because they are content to play alone or they do not ask for help in structuring leisure time.

4. Parents often report that, as an infant and young child, the person with autism preferred to play alone.  When interacting with others, adults or  younger peers may be preferred to same-age children.  Parents often report that when their child does play with others the peers are used as “mechanical aids” for the child’s own interests and chosen activities.  Parents frequently report that children with autism do poorly in group games.  They may be able to kick a ball and catch, for example, but do not do well in a formal game of kickball.

Social

5. Parents often report that their child with autism did not show the normal development of a social smile.  As an infant the child may not have shown an awareness of others as indicated by things such as not stretching out his or her arms in anticipation of being picked up or by not being responsive to a parent’s coming and going from a room the child is in.  As the child with autism grows older interactions increase, but are still more restricted than same-age peers.

6. Frequently children with autism show little fear or shyness toward strangers.  Their interactions may be similar toward those they see every day and those they meet for the first time.  They may avoid contact with others or, conversely they may be overly friendly.

7. A lack of same-age peer interaction is frequently reported in children with autism.  The child may not seem interested in others.  He or she may interact more appropriately with others in structured play settings.  

8. Parents often report that their child is distressed by seemingly minor changes in their physical setting and in normal routines.

Communication

9. Children with autism are often reported to be unusually quiet as an infant and to not babble and coo like other infants.

10. Parents frequently report unusual first words in children with autism or that speech developed normally until about 18 months when a loss of verbal skills occurred.  Children with autism may exhibit echolalia or may use idiosyncratic language that only the parents may understand.

11. Children with autism are often suspected of having hearing problems.  Parents sometimes report that certain sounds attracted their attention while they appeared to not hear or not attend to someone talking to them.

12. Children with autism often have trouble using nonverbal gestures and facial expressions to communicate.  They may not point to things they want, as other young children do, when they want something that they are unable to vocally request.  Facial expressions may not be appropriate for the messages the child is trying to convey.

13. The child with autism may have difficulty requesting help or initiating an interaction with another child or adult.

14. Communication problems are often apparent in the child’s difficulty or lack of interest in communicating with others.

15. Children with autism often have echolalia.  They repeat words or phrases that they hear either immediately or later.  They often have difficulty, however, imitating nonverbal communicative gestures and expressions or in imitating others in play activities as normally-developing children usually do.

Sensory

16. Parents often report that their child was interested in objects that provide repetitive visual, auditory, or tactile stimulation.  While all children are interested in this type of stimulation, children with autism persist in their attention to these objects beyond what normally-developing children do or may become upset if attempts are made to shift their attention to other objects.  The type of “play” with these objects is often repetitive and persistent while other children often play with these same toys in unique and different ways across time.

17. Parents frequently report that children with autism were either overly sensitive or seemingly insensitive to pain.  They may react to pain in unusual ways such as becoming aggressive rather than seeking comfort.

18. Children with autism may show extreme reactions to lights or sounds.  Often certain types of sounds provoke a reaction or a sound that upsets most children such as a loud car engine does not upset the individual with autism.

19. Again, children with autism may show an unusual interest in certain visual, auditory, or tactile features of objects that is extreme compared to other children their age.  They may be particularly fascinated with their hands and stare at and twist them.  Often the visual inspection of their hands or other objects is described as “bizarre.”

20. The child may either be extremely interested in certain textures or show a great deal of aversion to certain textures of physical contact.  Sometimes parents report that the child did not seem to react to cold temperatures.

21. Children with autism may be picky eaters compared to other children their age.  The child may have insisted on certain feeding routines, may have resisted new foods, been difficult to teach to feed him or herself, or may have an extreme dislike for certain food textures.

22. Parents often report that children with autism have extreme reactions to change and may be upset by new things.  They may be upset by change in a normal car route to the store or by a change in furniture in the house.  They may be upset by changes in the usual daily schedule.  They often don’t explore a new environment in the usual cautious way that other young children often do.

General

23. It is useful to conclude with an opportunity for parents to put into perspective all the information they have provided.  Parents may relate areas of greatest concern or may relate information that will be important in working with the family.

24. The ease or difficulty that the parent has in relating this information indicates the familiarity of the parent with typical developmental patterns.  Also, the parent of a child with autism often has less difficulty relating instances of abnormal development than do parents of normally-developing peers.

Behavior Observation



a)
Checklist



b)
Behavioral/Observation Anecdotal Recording



c)
Communication Behavior Observations Form

d)
Behavior Observation Formats

e)






 

BEHAVIOR OBSERVATION

	Date of Observation:
	


	Student’s Name:
	
	Grade:
	

	Classroom Teacher:
	
	School:
	

	Observer:
	
	Minutes Observed:
	

	Start Time:
	
	End Time:
	


	Type of Lesson:
	
	Lecture
	
	Oral Reading
	
	Other (describe)

	
	
	Group Discussion
	
	Learning Center
	
	

	
	
	Written Assignment
	
	Independent Work
	
	

	
	
	Silent Reading
	
	Small Group
	
	


The following behaviors were observed:

	BODY ACTIVITY:
	ATTENTION:

	
	sits still in chair
	
	follows directions well

	
	restless/squirming/shifting
	
	did not follow verbal directions

	
	relaxed posture
	
	short attention span

	
	tense
	
	adequate attention span

	
	stays in seat when expected to do so 
	
	completes work

	
	out of seat wandering
	
	does not complete work

	
	poor coordination
	
	stays on task

	
	average coordination
	
	is easily distracted

	
	rocking/swaying
	
	“day dreams”

	
	erratic or scattered behavior
	
	volunteers in class

	
	repetitive behavior
	
	other:
	

	
	other:
	
	
	

	
	
	

	
	
	LANGUAGE BEHAVIOR:

	FRUSTRATION:
	
	limited verbal communication

	
	gives up easily
	
	appropriate, relevant questions/responses

	
	works persistently, keeps on trying
	
	inappropriate, unrelated questions/responses

	
	becomes angry quickly
	
	raises hand to be called upon

	
	slow to anger
	
	talks out of turn

	
	evenness of mood
	
	immature, poor vocabulary

	
	rapid mood shift
	
	age appropriate vocabulary

	
	appears nervous
	
	makes self induced noises

	
	appears relaxed, comfortable
	
	laughs/whistles/signs inappropriately

	
	explosive, unpredictable behavior
	
	talks self through tasks

	
	pouts: short – less than 10 minutes
	
	is quiet when working

	
	pouts: lengthy – over 10 minutes
	
	will repeat a question or response several times

	
	proud of work
	
	other: 
	

	
	destroys own work
	
	

	
	destroys others’ property
	
	

	
	works with purpose 
	
	

	
	attempts to complete work 
	
	FATIGUE:

	
	avoids beginning work
	
	stretches/yawns

	
	readily attacks new work
	
	lays head on desk

	
	other:
	
	
	perky and responsive

	
	
	
	rubs eyes

	
	
	
	other:
	

	
	
	
	

	
	SOCIAL:
	
	

	
	limited peer interaction
	
	follows peers’ instructions

	
	pushy, dominates others
	
	a follower mostly

	
	a leader mostly
	
	outgoing

	
	withdraw/loner
	
	seeks negative attention

	
	seeks positive attention
	
	respects others’ property


	
	bother others’ property
	
	frequently touching those around him/her

	
	keeps hands to self
	
	other kids avoid or show dislike for him/her

	
	other kids like him/her
	
	other:
	

	
	
	
	

	Note:
	

	


Adapted from N. Dalrymple, 2002

Behavioral Observation

Anecdotal  Recording

Student _____________________________________________  Date ____________________

School ______________________ Teacher _________________ Grade/Subject ____________

Observer ___________________________________ Observation Time ___________________










Beginning          Ending

Physical Environment

	 FORMCHECKBOX 

	At desk
	 FORMCHECKBOX 

	On chairs in a group
	 FORMCHECKBOX 

	Cafeteria

	 FORMCHECKBOX 

	At listening center
	 FORMCHECKBOX 

	On the floor
	 FORMCHECKBOX 

	Gym

	 FORMCHECKBOX 

	At learning center
	 FORMCHECKBOX 

	At chalkboard
	 FORMCHECKBOX 

	Other ______________

	 FORMCHECKBOX 

	At table
	 FORMCHECKBOX 

	playground
	
	


What is the task (defined by the teacher) for the student to perform? _______________________

_____________________________________________________________________________

Anecdotal Recording 

Record below (and/or additional pages if necessary) a running account of all pertinent behaviors observed from the beginning to the end of the observation period.

_________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

COMMUNICATION BEHAVIOR OBSERVATION FORM

Student: _______________________________________ D.O.B.: _____________ Date: ____________

Observer/Title: ______________________________________________ Grade/Program: ____________

Target Behavior Being Observed: _________________________________________________________

Setting: ____ classroom ____ playground ____ cafeteria ____ gym ____ home


____ other (describe: ______________________________________________________________)

Physical Environment: ____ at table ____ at desk ____ at listening center ____ on the floor



____ at chalkboard ____ at learning center ____ on chair in group



____ other (describe: _________________________________________________)

Social Environment: ____ solitary play ____ with group (number of students in the group: ____)

____ with parent(s)/sibling(s) ____ other (describe: ______________________)

Task/Activity, which the teacher has defined for the student: ____________________________

_____________________________________________________________________________________________


Task/Activity of other students (if different from student being observed): ___________________

SUMMARY OF OBSERVED COMMUNICATION BEHAVIORS:

_____________________________________________________________________________________________

________________________________________________








Observer’s Signature




Title 



Date
 cafeteria 

 gym

 other -- 








% of time on task: student. 



% of work completed: peer 




APPENDIX L

(See Manual, pp. 27)

Behavioral Observation Formats

Example A
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I. Student's Name

II. Physical Environment

 at desk                       
 on chairs in a group

 at listening center       
 on the floor

 at learning center        
 at chalkboard

 at table                      
 playground

III. What is the task (defined by the teacher) for the student to perform? 

IV. Which method was used:

A.
 Interval/recording of pinpointed or on-task behavior

B.
 Frequency/duration of pinpointed behavior

C.
 Anecdotal

A.

Interval recording (you should use stopwatch or watch with a second-hand) Interval length:     20 seconds        30 seconds        1 minute

____
_On/Off Task

__   Or pinpoint behavior (i.e. out of seat, verbal interruptions, etc.)
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Mark + when student or peer is on task or when pinpointed behavior occurs.

Mark - when student or peer is off task or when pinpointed behavior does not occur.

Student
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Student
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Student
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% of time on task: peer.




% of work completed: student 





Comments: 












B. Frequency recording of pinpointed behaviors. (You may want to use a stopwatch to record the duration or length of a certain behavior.)

Frequency counts are taken for the student and a peer on the occurrences of pinpointed behaviors (objectively defined).

C. Anecdotal Observation

Record below (and/or additional pages if necessary) a running account of all pertinent behaviors observed from the beginning to the end of the observation period.

Date _________________

Grade _____

Example B

Name 







School 
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Target Behavior Being Observed: 





















Physical Environment

Social Environment

 At a table

 At desk

 At listening center

 At learning center

 On chairs in group 

 On the floor

 At the chalkboard 

 Other
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Task/activity which the teacher has defined for the student: 




















Task/activity of other students if different from student being observed:

SUMMARY OF OBSERVATION (from records/notes on reverse side):

Summarize in terms of those behaviors which reflect the student's academic, emotional and social strengths and weaknesses including positive, appropriate behaviors observed; negative inappropriate behaviors observed; and factors affecting/eliciting the observed behaviors, and comparison of behavior of peers 










Age: ___Yrs. ___ Mo. DOB _____________


 Gym

 Cafeteria
 Playground

 Classroom

Observer

Teacher



% of time (Time Sampling/Interval Recording: Total (-)s - Total Int. x 100) 
Times (Frequency Count: Total number (/)s)


Minutes/Seconds (Duration: Total minutes and/or seconds)

CODE FOR RECORDING. For Time Sampling/Interval Recording, record "-" when target behavior is observed; record "+" when the target behavior is NOT observed. For Frequency Count, record "/" for each time the target behavior is observed. For Duration, record the number of seconds (') and/or minutes (') that the behavior is observed for each occurrence.

INT/OCC

1

2 3 4 5 6 7 8 9 10

RECORD .

SPECIFIC BEHAVIOR

INT/OCC

11

12

13

14

15

16

17

18

19

20

RECORD

SPECIFIC BEHAVIOR

SUMMARY: During the observation period the student exhibited target behavior

NARRATIVE: 
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Example C

Observation and Recording of Academic Engaged Time

Walker and Severson (1990) in the Observer Training Manual accompanying the Systematic Screening for Behavior Disorders (SSBD), recommend the following procedures for observations of Academic Engaged Time (AET). The proposed steps are useful for AET observation in general and not limited to those required by the SSBD.

Academic Engaged Time (AET), sometimes referred to as academic learning time, is a very important indicator of a pupil's academic success and general adjustment to the requirements of academic settings. AET refers to the amount of actual time a student spends actively engaged, attending to, and working on relevant academic material. Many students with externalizing and internalizing behavior disorders experience difficulties with normal academic demands that are appropriate to their abilities.

AET means that the student is appropriately engaged in working on assigned academic material that is geared to her/his ability and skill levels. While academically engaged, the student is (a) attending to the material and the task, (b) making appropriate motor responses (e.g., writing, computing), (c) asking for assistance (where appropriate) in an acceptable manner, (d) interacting with the teacher or classmates about academic matters or, (e) listening to teacher instructions and directions. Non-examples of AET would include such things as not attending to the assigned task, breaking classroom rules (out of seat, talking out, disturbing others, etc.) or daydreaming.

 Recording Instructions

STEP ONE:

Select a seatwork period in which at least 15-20 minutes of class time has been allocated for independent work on an assigned academic task.

STEP TWO:

Note the hour and minute that you begin observing and record,

STEP FIVE:

Compute percent AET by dividing the time on the stopwatch by the total time observed (e.g., 15 minutes) and multiplying by 100. Convert time observed and time on stopwatch to seconds (15 minutes = 900 seconds). Note: The two classroom observations of a single student should not be scheduled in the same week. However, if it is necessary to do so, schedule the observations as far apart as possible, e.g., Monday and Friday.

STEP SIX:

Record the data from the two classroom observations on the AET recording form.

STEP THREE:

Record the amount of time the pupil displays behavior consistent with the definition. Let the stopwatch run when the pupil is academically engaged and turn it off when he/she is not. Restart it when the pupil is again academically engaged. Repeat these procedures throughout the recording interval.

STEP FOUR:

Record the time you stop.

STEP SEVEN:

Average the two AET observation sessions to obtain an overall AET score. You can do this by averaging the two AET times or by adding the stopwatch times together for the two sessions and dividing by the total time of the two observation sessions.

Adaptive Behavior / Social Competence

a)
Vineland

b)
Vineland – SEEC

c)
Battelle Developmental Inventory

c)











d)











Vineland Adaptive Behavior Scale
Offers a valid and reliable measure of personal and social skills used by an individual or a child in daily situations.  The Vineland can be used in a variety of settings, especially for the evaluation and diagnosis of persons with mental retardation.  The semi-structured interview and questionnaire formats make it easier to assess those who have difficulty performing in testing situations.  This instrument assesses in the areas of communication, daily living skills, socialization and motor skills. Three versions are available, including the:

Interview Edition, Survey Form


Age level:
infant to 18.11 years of age or low functioning adult


Administration time:  20-60 minutes


Type of scores:
Norm referenced Standard Scores, Percentile Ranks, Stanines

 
Interview Edition, Expanded Form


Age level:  Infant to 18.11 years of age or low functioning adult


Administration time:  60-90 minutes


Type of scores:
Norm referenced Standard Scores, Percentile Rank, Stanines, age 



scores 


Classroom Edition


Age level:  3 years to 12 years, 11 months of age


Administration time:  20 minutes


Type of scores:
Norm referenced Standard Scores, Percentile Ranks, Stanines, age scores

Vineland-SEEC

Based on the Vineland, measures social-emotional development for children from birth to age six.  This instrument measures interpersonal relationships, play/leisure and coping skills.  

Publisher:  American Guidance Service @ 1-800-328-2560.

Battelle Developmental Inventory, (BDI)

To be used for screening, diagnosis, and evaluation of early development.  The BDI is a 3-point scoring system that measures emerging abilities as well as fully developed skills in the five domains (Personal-Social, Adaptive, Motor, Communication, and Cognitive).

Age level:  Birth to 8 years

Administration time:  15-20 minutes per section

Type of scores:  standard scores, percentile ranks, and age equivalent scores

Publisher:  Riverside Publishing Co.  1984



1-800-323-9540



www.riverpub.com

Behavior Rating Scales

a)
Childhood Autism Rating Scale Screening

b)
Gilliam Autism Rating Scale

c)
Gilliam Asperger Disorder Scale

d)
Australian Scale for Asperger’s Syndrome (screening)

e)










f)











Childhood Autism Rating Scale Screening, (CARS)

A 15-item behavior rating scale helps identify children with autism and helps distinguish them from developmentally delayed children who are not autistic.  It also distinguishes mild-to-moderate from severe autism.  Provides cut-off scores.

Age level:  Over 2 years


Administration time:
20-30 minutes



Observation or interview format


Publisher:
Pro-Ed




8700 Shoal Creek Blvd.




Austin, TX  78757-6897




Phone: (800) 897-3202, Fax: (800) 397-7633




www.proedinc.com
Gilliam Autism Rating Scale, (GARS)
Helps to identify and diagnose the probability of autism.  The instrument is organized into four subtests:  Stereotyped Behaviors, Communication, Social Interaction, and Developmental Disturbances.

Age level:  3-22 years

Administration time:  5-10 minutes

Type of scores:
Standard scores (M=10; SD=3) for subtests and


An overall Autism Quotient score (M=100; SD=15)


Publisher:
Pro-Ed




8700 Shoal Creek Blvd.




Austin, TX  78757-6897




Phone: (800) 897-3202, Fax: (800) 397-7633




www.proedinc.com
Gilliam Asperger Disorder Scale, (GADS)

Is a norm-referenced test designed to evaluate children with unique behavioral problems who may have Asperger’s Disorder.  Based on the most current and relevant definitions and diagnostic criteria of Asperger’s Disorder, the GADS is useful for contributing valuable information toward the identification of children who have this disorder. 

Easily completed by a parent of professional who knows the child, the GADS provides documentation about the essential behavior characteristics of Asperger’s Disorder necessary for diagnosis.  


Publisher:
Pro-Ed




8700 Shoal Creek Blvd.




Austin, TX  78757-6897




Phone: (800) 897-3202, Fax: (800) 397-7633




www.proedinc.com
Australian Scale for Asperger’s Syndrome (screening)

The Australian Scale for Asperger’s Syndrome questionnaire is designed to identify behaviors and abilities indicative of Asperger’s Syndrome in children during their primary school years.  This is the age at which the unusual pattern of behavior and abilities is most conspicuous.  Each question or statement has a rating scale of zero (0) to six (6), with zero (0) as the ordinary level expected of a child of that age.


If the mean scores fall between two (2) and six (6), it does not automatically imply that the child has Asperger’s Syndrome. However, it is a possibility, and a referral for a diagnostic assessment is warranted.

	
	Rarely
	
	Frequently

	A. Social and Emotional Abilities
	
	
	
	
	
	
	

	1. 
	Does the child lack an understanding of how to play with other children?
	0
	1
	2
	3
	4
	5
	6

	2. 
	When free to play with other children, such as school lunchtime, does the child avoid social contact with them?  
	0
	1
	2
	3
	4
	5
	6

	3. 
	Does the child appear unaware of social conventions or codes of conduct and make inappropriate actions and comments?  
	0
	1
	2
	3
	4
	5
	6

	4. 
	Does the child lack empathy, i.e., the intuitive understanding of another person’s feelings?  
	0
	1
	2
	3
	4
	5
	6

	5. 
	Does the child seem to expect other people to know their thoughts, experiences and opinions?
	0
	1
	2
	3
	4
	5
	6

	6. 
	Does the child need an excessive amount of reassurance, especially if things are changed or go wrong?
	0
	1
	2
	3
	4
	5
	6

	7. 
	Does the child lack subtlety in their expression of emotion?
	0
	1
	2
	3
	4
	5
	6

	8. 
	Does the child lack precision in their expression of emotion?
	0
	1
	2
	3
	4
	5
	6

	9. 
	Is the child not interested in participating in competitive sports, games, and activities?  Zero means the child enjoys competitive sports.
	0
	1
	2
	3
	4
	5
	6

	10. 
	Is the child indifferent to peer pressure? 
	0
	1
	2
	3
	4
	5
	6

	B.
Communication Skills
	
	
	
	
	
	
	

	11. 
	Does the child take a literal interpretation of comments?
	0
	1
	2
	3
	4
	5
	6

	12. 
	Does the child have an unusual tone of voice?
	0
	1
	2
	3
	4
	5
	6

	13. 
	When in a conversation, does the child tend to use less eye contact than you would expect?
	0
	1
	2
	3
	4
	5
	6

	14. 
	Is the child’s speech over-precise or pedantic?
	0
	1
	2
	3
	4
	5
	6

	15. 
	Does the child have problems repairing a conversation?
	0
	1
	2
	3
	4
	5
	6


	C.
Cognitive Skills
	
	
	
	
	
	
	

	16. 
	Does the child read books primarily for information, not seeming to be interested in fictional works?
	0
	1
	2
	3
	4
	5
	6

	17. 
	Does the child have an exceptional long-term memory for events and facts?
	0
	1
	2
	3
	4
	5
	6

	18. 
	Does the child lack social imaginative play?
	0
	1
	2
	3
	4
	5
	6

	D.
Specific Interests
	
	
	
	
	
	
	

	19. 
	Is the child fascinated by a particular topic and avidly collects information or statistics on that interest?
	0
	1
	2
	3
	4
	5
	6

	20. 
	Does the child become unduly upset by changes in routine or expectation?
	0
	1
	2
	3
	4
	5
	6

	21. 
	Does the child develop elaborate routines or rituals that must be completed?
	0
	1
	2
	3
	4
	5
	6

	E.
Movement Skills
	
	
	
	
	
	
	

	22. 
	Does the child have poor motor coordination?
	0
	1
	2
	3
	4
	5
	6

	23. 
	Does the child have an odd gait when running?
	0
	1
	2
	3
	4
	5
	6

	F.
Other Characteristics
	
	
	
	
	
	
	

	a.
	Unusual fear or distress due to:
	
	
	
	
	
	
	

	
	· ordinary sound, e.g., electrical appliances
	
	
	
	
	
	
	

	
	· light touch on skin or scalp
	
	
	
	
	
	
	

	
	· wearing particular items of clothing
	
	
	
	
	
	
	

	
	· unexpected noises
	
	
	
	
	
	
	

	
	· seeing certain objects
	
	
	
	
	
	
	

	
	· noisy, crowded places, e.g., supermarkets
	
	
	
	
	
	
	

	b.
	A tendency to flap or rock when excited or distressed
	
	
	
	
	
	
	

	c.
	A lack of sensitivity to low levels of pain
	
	
	
	
	
	
	

	d.
	Late in acquiring speech
	
	
	
	
	
	
	

	e.
	Unusual facial grimaces or tics
	
	
	
	
	
	
	


www.tonyattwood.com 

*This instrument may be copied and used for educational purposes.

Communication

Functional Language Assessment


a)
Pragmatic Language Skills Checklist


b)
Functional Communication Profile


c)
Communication Function Assessment Checklist


d) 
Teacher/Parent Interview:  Language


e)
Teacher/Parent Interview:  Preschool


f)











g)









Standardized (Comprehensive) Language Assessment


a)
Oral Written Language Scale



b)
Preschool Language Scale



c)











d)


















Pragmatic Language Skills Checklist

Student Name: 





Date: 




Scoring:
1=Sometimes

2=Often

3=Always

	Structured Group
	Free

Play
	Transition
	Outside/

Recess
	Questions:

	
	
	
	
	1.
Is the student an effective listener? (stop what he/she is doing; attends; maintains focus)

	
	
	
	
	2.
Does the student show good turn-taking skills during conversation?

	
	
	
	
	3.
Does the student show good turn-taking skills during play and/or interactional games?

	
	
	
	
	4.
Does the student present information effectively?

	
	
	
	
	5.
Does the student ask questions appropriately?

	
	
	
	
	6. Can the student appropriately express and give apologies?

	
	
	
	
	7. Does the student receive apologies appropriately?

	
	
	
	
	8. Does the student express agreement or disagreement appropriately?

	
	
	
	
	9. Is the student able to persuade others effectively? (e.g. during play, etc.)

	
	
	
	
	10. Does the student use appropriate eye contact?

	
	
	
	
	11. Does the student maintain appropriate eye contact during conversations?

	
	
	
	
	12. Does the student initiate social interaction/contact?

	
	
	
	
	13. Does the student frequently interrupt?

	
	
	
	
	14. Does the student request clarification or help if he/she doesn’t understand or needs assistance?


Observations: 












Completed By: 



















P. McCuiston

Functional Communication Profile

Evaluates sensory/motor, receptive language, pragmatic/social, voice, fluency, attentiveness, expressive language, speech, oral and non-oral communication skills in individuals with developmental delays, including Autism, Down Syndrome, progressive neurological disorders, etc.

Age level:  3 years to adult

Administration time:  varies


Publisher:
LinguiSystems




1-800-776-4332




www.linguisystems.com
Communicative Function Assessment Checklist

	Communication
	Gesture
	One Word
	Multiword
	Specific use
	Generalized

	REQUEST (for self):
	
	
	
	
	

	Food or drink
	
	
	
	
	

	Objects or toys
	
	
	
	
	

	Help
	
	
	
	
	

	Activity permission
	
	
	
	
	

	
	
	
	
	
	

	REQUEST (for social):
	
	
	
	
	

	Attention
	
	
	
	
	

	Peer interaction
	
	
	
	
	

	Information
	
	
	
	
	

	
	
	
	
	
	

	NEGATION:
	
	
	
	
	

	Refuse an object
	
	
	
	
	

	Protest an activity
	
	
	
	
	

	Indicate finished
	
	
	
	
	

	
	
	
	
	
	

	COMMENT:
	
	
	
	
	

	Greetings
	
	
	
	
	

	Label object, person
	
	
	
	
	

	Answer questions
	
	
	
	
	

	Comment on event
	
	
	
	
	

	
	
	
	
	
	

	EXPRESS FEELINGS:
	
	
	
	
	

	Happy
	
	
	
	
	

	Sad
	
	
	
	
	

	Angry
	
	
	
	
	

	Afraid
	
	
	
	
	

	Confused
	
	
	
	
	

	Sick
	
	
	
	
	


Form developed by:  Kathleen Ann Quill


The Autism Institute 508-526-9508
Teacher/Parent Interview: Language

Student: ___________________________________________ D.O.B.: ______________________

Respondent: _______________________________________ Grade/Program: _______________

Primary Language: ________________ ________________ SLP: ________________________

Place a check in the appropriate column to rate student performance and

return this form to the Speech-Language Pathologist.

	
	As compared to peers in the same setting:
	Always
	
	Sometimes
	
	Never

	
	
	1
	2
	3
	4
	5

	1.
	Does this student listen to a story or presentation as appropriately as his/her peers do?
	
	
	
	
	

	2.
	Does the student follow directions for participation and

transitioning between activities?
	
	
	
	
	

	3.
	Does the student exhibit appropriate knowledge of basic concepts as compared to his/her peers?
	
	
	
	
	

	4.
	Does the student appear to comprehend questions asked in discussions?
	
	
	
	
	

	5.
	Does the student ask questions for clarification or further information when he/she does not understand?
	
	
	
	
	

	6.
	Does the student follow the class/home routine?
	
	
	
	
	

	7.
	Does the student demonstrate understanding of the intent of the message?
	
	
	
	
	

	8.
	Does the student use sentences as long and complex as his/her peers?
	
	
	
	
	

	9.
	Does the student tell stories and explain events or actions as appropriately as his/her peers?
	
	
	
	
	

	10.
	Does the student answer questions as appropriately as his/her peers?
	
	
	
	
	

	11.
	Does the student answer questions as quickly as his/her peers?
	
	
	
	
	

	12.
	Does the student explain and elaborate during curriculum-related discussions?
	
	
	
	
	

	13.
	Does the student recall names of known items and people quickly and efficiently (word finding)?
	
	
	
	
	

	14.
	Does the student recall information from a book read?
	
	
	
	
	

	15.
	Does the student use language relevant to the situation?
	
	
	
	
	

	16.
	Does the student use appropriate language to successfully

communicate in a variety of situations for a variety of purposes?
	
	
	
	
	

	17.
	Does the student interact appropriately with the teacher and/or

family members?
	
	
	
	
	

	18.
	Does the student informally communicate with the teacher and/or

family members as compared to peers?
	
	
	
	
	

	19.
	Does the student interact appropriately with peers?
	
	
	
	
	

	20.
	Does the student initiate, maintain, and terminate conversations

appropriately?
	
	
	
	
	

	21.
	Does the student establish and maintain appropriate social

relationships?
	
	
	
	
	

	22.
	Do the student’s communication skills allow for participation and

progress in activities? Please explain below.
	
	
	
	
	

	23.
	Do the student’s communication skills allow for participation and

progress in the general curriculum? Please explain below.
	
	
	
	
	


KEG-R


Teacher/Parent Interview: Language

Page 2 of 2

Student: __________________________________

D.O.B.: ________________________________________________

Do you have any other observations related to the communication skills of this student?

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

_________________________________________ ___________________________ _______________

Respondent’s Signature



Title 



Date

KEG-R

Teacher/Parent Interview: Preschool

Student: ____________________________________________ D.O.B.: ________________________

Respondent: ________________________________________ Grade/Program: _________________

Primary Language: __________________________________ SLP: __________________________

Page 1 of 2

Place a check in the appropriate column to rate student performance and return this form to the Speech-Language Pathologist.

	
	As compared to peers in the same setting:
	Always
	
	Sometimes
	
	Never

	
	
	1
	2
	3
	4
	5

	1.
	Does this student eat, chew, swallow, and suck without drooling

or choking?
	
	
	
	
	

	2.
	Is this student in good health (e.g., does not have frequent colds,

ear infections, or congestion)?
	
	
	
	
	

	3.
	Does this student follow verbal directions?
	
	
	
	
	

	4.
	Does this student listen to stories?
	
	
	
	
	

	5.
	Does this student seem to understand what is said?
	
	
	
	
	

	6.
	Does this student seem to remember what is said?
	
	
	
	
	

	7.
	Does this student know his/her first and last names?
	
	
	
	
	

	8.
	Can this student identify common body parts and some objects

(e.g., touch your nose)?
	
	
	
	
	

	9.
	Does this student look at books?
	
	
	
	
	

	10.
	Does this student appear to learn new words every week?
	
	
	
	
	

	11.
	Does this student participate in pretend play or imitate adult

activities (i.e., cooking, mowing lawn)?
	
	
	
	
	

	12.
	Does this student appear to enjoy talking?
	
	
	
	
	

	13.
	Does this student’s speech include the use of many different

speech sounds?
	
	
	
	
	

	14.
	Does this student use words to communicate?
	
	
	
	
	

	15.
	Does this student use words with more than one syllable

(i.e., jacket, apple, banana)?
	
	
	
	
	

	16.
	Does this student communicate with other children?
	
	
	
	
	

	17.
	Can this student name common body parts and some objects?
	
	
	
	
	

	18.
	Can this student answer questions?
	
	
	
	
	

	19.
	Does this student seem to use longer sentences every month?
	
	
	
	
	

	20.
	Does this student use sentences appropriate for his/her age?
	
	
	
	
	

	21.
	Does this student ask for things without pointing or using

gestures?
	
	
	
	
	

	22.
	Does this student ask simple questions?
	
	
	
	
	

	23.
	Does this student answer simple questions?
	
	
	
	
	

	24.
	Does this student take turns when talking?
	
	
	
	
	

	25.
	Does this student play beside another child (parallel play)?
	
	
	
	
	

	26.
	Does this student play by him/herself (independent play)?
	
	
	
	
	

	27.
	Does this student speak clearly?
	
	
	
	
	

	28.
	Is this student understood by his/her family?
	
	
	
	
	

	29.
	Is this student understood by people outside of the family?
	
	
	
	
	

	30.
	Can this student imitate new sounds and words?
	
	
	
	
	


KEG-R

Page 2 of  Teacher/Parent Interview: Preschool

Student: _________________________________________________

D.O.B. __________________________________________________ 
	
	As compared to peers in the same setting:
	Always
	
	Sometimes
	
	Never

	
	
	1
	2
	3
	4
	5

	31.
	Is this student typically understood if asked to repeat a word a

second time?
	
	
	
	
	

	32.
	Will this student repeat a word or phrase when not understood,

without getting upset?
	
	
	
	
	

	33.
	Does this student have a clear voice?
	
	
	
	
	

	34.
	Does this student use a voice that is the same volume as peers?
	
	
	
	
	

	35.
	Does this student talk smoothly without repeating sounds/words?
	
	
	
	
	

	36.
	Do this student’s speech/language skills seem to be steadily

improving?
	
	
	
	
	


In your opinion, does this student participate appropriately and show progress in developmentally

appropriate activities as compared to peers in the same setting? ___ yes ___ no

Please describe any other observations/concerns related to the communication skills of this student:

________________________________________________________________________

________________________________________________________________________

_____________________________________ ___________________ ______________

Respondent’s Signature 



Title


 Date

KEG-R

Standardized (Comprehensive) Language Assessment

Oral and Written Language Scale, (OWLS)
OWLS is an individually administered assessment of receptive and expressive language.  The Listening Comprehension Scale is a measure of receptive language.  Using a convenient easel, the examiner reads a verbal stimulus aloud.  The examinee responds by indicating a picture on the examinee’s side of the easel.  On the Oral Expression Scale, the examinee either answers a question, completes a sentence, or generates one or more sentences in response to a visual/verbal stimulus.  The Written Expression Scale measures important writing skills including:  use of conventions; handwriting, spelling, punctuation, use of syntactical forms; modifiers, phrases, sentence structures, ability to communicate meaningfully using relevance, cohesiveness, and organization.


Age Level:
3 to 21


Administration Time:
Listening Comprehension Scale – 5 to 15 minutes






Oral Expression Scale – 10 to 25 minutes





Written Expression Scale – 15-25 minutes


Types of Scores:
Standard scores, percentile ranks, normal curve equivalents, stanines, and test-age equivalents.

Publisher:
American Guidance Service 

Phone:  1-800-328-2560

Fax:  1-800-471-8457

www.agsnet.com
Preschool Language Scale–4 (PLS-4)

(PLS-4) two standardized subscales:  Auditory Comprehension and Expressive Communication, which allows evaluation of a child’s relative ability in receptive and expressive language.  When comparing scores, one can determine whether deficiencies are primarily receptive or expressive in nature or whether they reflect a delay or disorder in communication.  Precursors or receptive skills (with a focus on attention abilities) and precursors to expressive skills (with a focus on social communication and vocal development) are also assessed.  Supplemental measures include the Articulation Screener, the Language Sample Checklist, and the Family Information and Suggestions Form.  

Age level:  Birth through 6 years 11 months

Administration time:  20-45 minutes

Type of scores:
Standard scores, percentile ranks, and age equivalents for auditory comprehension, expressive communication, and a total language composite.

Publisher:
The Psychological Corporation



1-800-872-1726



www.psychcorp.com


Publication date 2002

Developmental/Academic Achievement 

a)
Battelle Developmental Inventory

b)
Assessment of Basic Language and Learning Skills

c)
Woodcock-Johnson 3

d)
Wechsler Individual Achievement Test

e)
Brigance Inventory of Early Development - Revised

f)
Brigance Comprehensive Inventory of Basic Skills - Revised

g)
Learning Accomplishment Profile-R

h)
Psychoeducational Profile-Revised

i)
Developmental Assessment for Students with Severe 
Disabilities-2

j)












k)










Battelle Developmental Inventory, (BDI) 

To be used for screening, diagnosis, and evaluation of early development.  The BDI is a 3-point scoring system that measures emerging abilities as well as fully developed skills in the five domains of Personal-Social, Adaptive, Motor, Communication, and Cognitive.

Age level:  Birth to 8 years

Administration time:  15-20 minutes per section

Type of scores:  standard scores, percentile ranks, and age equivalent scores

Publisher:  Riverside Publishing Co.  1984



www.riverpub.com


1-800-323-9540

Assessment of Basic Language and Learning Skills, (ABLLS) 

An assessment, curriculum guide, and skills tracking system for children with language delays.  The ABLLS contains a task analysis of the many skills necessary to communicate successfully and to learn from everyday experiences.

Publisher:
Behavior Analysts, Inc.



1941 Oak Park Blvd., Suite 30



Pleasant Hill, CA  94523



www.behavioranalysts.com


or




www.difflearn.com or call 1-800-853-1057, fax 1-800-317-9146

Woodcock-Johnson 3

Examines basic skills and application skills in four areas of achievement:  reading, written language, knowledge and mathematics.  It is conformed with the WJ-R Tests of Cognitive Ability.

Age level:  2-90+ years

Administration time:  5 minutes per subtest (approx.)

Type of scores:  standard scores, grade and age equivalents, percentile ranks




Publisher:  Riverside, 2000




www.riverpub.com 




1-800-323-9540

Wechsler Individual Achievement Test-Second Edition, (WIAT-II)

WIAT-II is a reliable source of information about an individual’s achievement skills and is allows you to assess problem-solving abilities by evaluating the process as well as the product.

Age level:  4 years through adults

Administration time:
Comprehensive Battery:



45 minutes, PreK-K


90 minutes, Grades 1-6


1.5-2 hours, Grades 7-16+



Type of scores:
standard scores, percentile ranks, stanines, age and 

grade equivalents.


Publisher:
The Psychological Corporation




www.psychcorp.com



1-800-872-1726

Brigance Inventory of Early Development - Revised

Simplifies and combines the assessment, diagnostic, recordkeeping, and instructional planning process.  Criterion-referenced, the Inventory of Early Development assesses more than 200 developmental, readiness, and early academic skills in 11 major skill areas:  preamubulatory motor, social and emotional, gross-motor development, fine-motor, readiness, self-help, basic reading, speech and language, manuscript writing, general knowledge, and basic math.


Age level:  birth to age 7


Administration time:  varies


Type of scores:  criterion referenced age levels


Publisher:  Curriculum Associates, Inc.




1-800-225-0248

Brigance Comprehensive Inventory of Basic Skills – Revised (CIBS-R)

The CIBS-Revised assesses specific areas of educational need, facilitates development of performance goals, provides indicators of progress on specific skills, and is normed in key skill areas for multidisciplinary or classroom-based administration.  The 154 assessments--readiness, speech, listening, research and study skills, reading, spelling, writing, and math—provide a wealth of choices.  Teachers pick and choose assessments according to individual student needs.  The results are expressed in terms of skills mastered or not mastered.  Each skill section begins with step-by-step instructions.

The CIBS-Revised provides options for group testing and offers pretests and post tests for many skill assessments including readiness, speech, listening, word recognition, oral reading, reading comprehension, word analysis, functional word recognition, spelling, writing, numbers, number facts, computation of whole numbers, fractions/mixed numbers, decimals, percents, time, money, and measurement/geometry.  When normed or standardized data is needed, compare individual student performance with that of other students in these key skill areas.


Age level:  Pre-K - 9


Administration time:  varies


Type of scores:  criterion referenced age levels


Publisher:  Curriculum Associates, Inc.




1-800-225-0248

Learning Accomplishment Profile-Revised Edition (LAP-R)

This is a systematic assessment of the child’s existing skills.  This assessment enables the teacher to identify appropriate learning objectives for each child, and measure each child’s individual progress.  379 items specify materials, procedures, and criteria for assessment.


Age level:  36-72 mos.


Publisher:
Kaplan Companies




P.O. Box 609




Lewisville, NC  27023-0609




1-800-334-2014

Psychoeducational Profile-Revised, (PEP-R)

Offers a developmental approach to the assessment of children with autism or related developmental disorders.  It is an inventory of behaviors and skills designed to identify uneven and idiosyncratic learning patterns.  The PEP-R provides information on developmental functioning in imitation, perception, fine motor, gross motor, eye-hand integration, cognitive performance, and cognitive verbal areas.  The PEP-R also identifies degrees of behavioral abnormality in relating and affect (cooperation and human interest), play and interest in materials, sensory responses, and language.  There are 131 developmental and 43 behavioral items on the PEP-R.  At the end of the session, the child’s scores are distributed among seven developmental and four behavioral areas.  The resulting profiles depict a child’s relative strengths and weaknesses in different areas of developmental and behavior.  The Developmental Scale tells where a child if functioning relative to peers.  The items on the Behavioral Scale have the separate, but related, assessment function of identifying responses and behaviors consistent with a diagnosis of autism.  The PEP-R provides a third and unique score called emerging.  A response scored “emerging” is one that indicates some knowledge of what is required to complete a task, but not the full understanding or skill necessary to do so successfully.


Age level:
The test is most appropriately used with children functioning at or below the preschool range and within the chronological age range of six months to seven year.


Administration Time:
The total time required to administer and score these items varies from 45 minutes to 1.5 hours.


Publisher:

Pro-Ed, Inc.




8700 Shoal Creek Blvd.




Austin, TX  78757-6897




1-800-897-3202


www.proedinc.com
A Developmental Assessment for Students with Severe Disabilities-2, (DASH-2)

Offers concise information about individuals who are functioning between birth and 6-11 developmentally.  It consists of five Pinpoint Scales, which assess performance in language, sensory-motor skills, activities of daily living, basic academic skills, and social-emotional skills.  DASH-2 is sensitive to small changes in skill performance.  It identifies these skills as task resistive, needing full assistance, needing partial assistance, needing minimal assistance, or an independent performance.

DASH-2 begins with an individual’s areas of strength and builds from there.  Therefore, it can function as an initial assessment instrument, a tool for curriculum planning, and a means of monitoring progress.  This information can be applied to program planning, communicating with families and other team members, along with developing intervention strategies.


Publisher:
Pro-Ed, Inc.




8700 Shoal Creek Blvd.




Austin, TX  78757-6897




1-800-897-3202




www.proedinc.com
Cognitive

Non-Verbal

a)
Test of Nonverbal Intelligence 3

b)
Leiter International Performance Scale

c)
Universal Nonverbal Intelligence Test 

d)
Stanford Binet


e)











f)













Verbal

a)
Wechsler Intelligence Scale for Children 3

b)
Kaufman Assessment Battery for Children

c)
Stanford Binet


d)










e)












Non-Verbal

Test of Nonverbal Intelligence, (Toni-3)

An unbiased test that measures nonverbal reasoning abilities of individuals for whom most other mental ability tests are either inappropriate or biased.  The Toni3 measures analogical reasoning, categorical classifications, and sequential reasoning in two different contexts:  pictures of familiar objects (e.g., people, toys, and animals) and geometric designs (e.g., unfamiliar sketches and drawings).

Age level:  6-90 years

Administration time:  15-20 minutes

Type of scores:  standard scores (M=100; SD=15)


Publisher:
Pro-Ed, Inc.



8700 Shoal Creek Blvd.



Austin, TX  78757-6897



1-800-897-3202



www.proedinc.com
Leiter International Performance Scale -R

The Leiter-R is a totally nonverbal test of intelligence and cognitive abilities.  It is easily administered quickly and objectively scored.  Its game-like administration holds a child’s interest. 

The Leiter-R consists of two nationally standardized batteries:  a revision of the original Visualization and Reasoning (VR) domains for measuring IQ; and the new Attention and Memory (AM) domains.  Both batteries include unique growth scores that measure small, but important, improvement in children with significant cognitive disabilities.

Because the Leiter-R is nonverbal, it is especially suitable for children and adolescents that are cognitively delayed, disadvantaged, nonverbal or non-English speaking, ESL, speech, bearing or motor impaired, ADHD, autistic, and TBI.  And because the Leiter-R measures fluid intelligence, which does not change significantly in the adult years, it can be used effectively with older subjects. 


Age level:  2 to 20 years


Administration time:  Varies depending on battery given


Type of scores:  standard scores (M=100; SD=15)

Publisher:
Psychological Assessment Resources, Inc.




www.parinc.com



(813) 968-3003

Universal Nonverbal Intelligence Test, (UNIT)

Designed to provide an assessment of general intelligence with entirely nonverbal administration and response formats using multiple response modes such as manipulatives, paper and pencil, and pointing to be universal and cross-cultural.

Age level:  5-17.11 years

Administration time:
10-15 minutes for Abbreviated Battery





30 minutes for Standard Battery and





45 minutes for Expanded Battery

Type of scores:
standard scores (M=100; SD=15), percentile ranks, and age equivalents


Publisher:  Riverside Publishing Co.




www.riverpub.com 




1-800-323-9540

Stanford Binet
Assesses intelligence and cognitive abilities.  The SB-IV has four scales (verbal reasoning, abstract/visual reasoning, quantitative reasoning, and short-term memory).

Age level:  2 years through adult

Administration time:  varies

Type of scores:
standard scores (M=100; SD=16), percentile ranks, and age equivalents


Publisher:  Riverside Publishing Co.




www.riverpub.com 




1-800-323-9540

VERBAL

Wechsler Intelligence Scale for Children 3, (WISC-3)

The test is divided into two main sections.  The Verbal Scale measures how well children are able to express themselves verbally and how well they are able to understand what is being said to them.  The Performance Scale measures the nonverbal areas of being able to perceive spatial relationships; such as in putting puzzles together, and being able to transfer visual information rapidly.

Using test interpretation, the three I.Q. scores and the specific pattern of strengths and weaknesses indicate how well the child is able to learn and whether there are any specific learning disabilities.  This information is then used to predict at what academic level the child should be functioning.  In this way, diagnoses of learning impairments are possible.

Age level:  6-16


Publisher:  The Psychological Corporation




www.psychcorp.com



1-800-872-1726

Kaufman Assessment Battery for Children, (K-ABC)

An individually administered measure of intelligence and achievement.  The K-ABC includes sixteen subtests: A) Sequential Processing Scale: Hand Movements, Number Recall, and Word Order; B) Simultaneous Processing Scale:  Magic Window, Face Recognition, Gestalt Closure, Triangles, Matrix Analogies, Spatial Memory, and Photo Series; and C) Achievement Scale:  Expressive Vocabulary, Faces & Places, Arithmetic, Riddles, Reading/Decoding, and Reading/Understanding.

Age level:  2-6 through 12-5 years

Administration time:  35-85 minutes

Type of scores:
standard scores (M=100; SD=15), percentile ranks, age 
equivalents, sociocultural percentile ranks


Publisher:
American Guidance Service




www.agsnet.com



Phone:  1-800-328-2560




Fax:  1-800-471-8457

Stanford Binet 

Assesses intelligence and cognitive abilities.  The SB-IV has four scales (verbal reasoning, abstract/visual reasoning, quantitative reasoning, and short-term memory).

Age level:  2 years through adult

Administration time:  varies

Type of scores:
standard scores (M=100; SD=16), percentile ranks, and age 
equivalents


Publisher:  Riverside Publishing Co.




www.riverpub.com 




1-800-323-9540

Other

a)
Choosing Outcomes and Accommodations for Children-2

b)
Autism Competency Model



c)










d)








Choosing Outcomes and Accommodations for Children,  (COACH-2)
Meant to be used as one part of an overall approach to planning an appropriate education for a student with disabilities.  Therefore, it is appropriately considered an IEP planning tool and has proven to be a useful component of transition planning (e.g., preschool to kindergarten; grade to grade; school to post school).  COACH2 is used to assist in the identification of IEP goals and objectives and to provide some information to document a student’s present level of functioning in reference to selected goals and objectives.  It is used for students ages 3-21 who are identified as having moderate, severe, or profound disabilities.

Age level:  3-21

Administration time:  completion time varies


Publisher:
Brookes Publishing Co., Inc.




www.brookespublishing.com
Student:  






Date:  



Planners:  













Characteristic Behaviors that may be a Personal Challenge 
The information presented in the following sections indicates where specific accommodations/adaptations may need to be addressed in order to facilitate the creation of a sensory sensitive environment.  The ARC may also consider the information in order to determine the need for an Occupational Therapy/Physical Therapy screening or referral for evaluation.

Use  this  section  to  identify  potential  challenges  within  the  student  that  may interfere  with  learning.   This  list  is  not  exhaustive.   Feel  free  to  add  to  the  list  where ever  appropriate.

	Domain:  Physical Functioning

	Area:  Sensory Skills

	
	

	Sound Auditory
	Comments:

	Does the student?
	

	
	have a diagnosis of a hearing problem at some time

	
	react to unexpected sounds

	
	fear some noises

	
	become distracted by certain sounds

	
	get confused about direction of sounds

	
	make self-induced noises

	
	like sounds that are constant and mask outside sounds

	
	other
	
	

	
	

	Sight/Vision

	Does the student?

	
	have a diagnosis of a visual problem 
 

	
	appear sensitive to light – squints, wants to wear hats or sunglasses

	
	avoid eye contact

	
	become distracted by some or too much visual stimuli

	
	enjoy watching moving things/bright objects

	
	have difficulty tracking

	
	become excited when confronted with a variety of visual stimuli


Adapted from:  Technical Assistance Manual on Autism for Kentucky Schools, 1997

	
	have trouble with stairs, heights

	
	enjoy patterns or shiny surfaces

	
	become upset by things looking different, i.e., spills, spots

	
	make decisions about food, clothing, objects by sight

	
	arrange environment in certain ways and can tell if out of order

	
	closely examine objects or hands

	
	like TV, VCR

	
	other
	
	

	

	Smell/Olfactory

	Does the student?

	
	appear to be sensitive to smells

	
	smell objects, food, people

	
	explore environment by smelling

	
	react strongly to some smells

	
	ignore strong odors

	
	other
	
	

	
	

	Touch/Tactile

	Does the student?

	
	appear to be defensive about being touched

	
	prefer deep touching rather than soft

	
	have to know someone is going to touch ahead of time

	
	initiate hugs, cuddling

	
	explore environment by touching

	
	become irritated if bumped or touched by peers

	
	dislike the feel of certain clothing

	
	refuse to touch certain things

	
	over or under dresses for the temperature or is unaware of temperature

	
	dislike showers or rain on self

	
	like to play in water

	
	mouth objects or clothing

	
	refuse to walk on certain surfaces

	
	dislike having hair, face, or  mouth touched

	
	become upset by sticky, gooey hands

	
	touch items with feet before hands

	
	dislike holding hands

	
	other
	
	

	
	

	Taste

	Does the student?

	
	have an eating problem

	
	dislike certain foods and textures

	
	only eat a small variety of foods

	
	taste/eat non-edibles

	
	explore environment by tasting

	
	other
	
	

	
	

	Area:  Motor Skills

	
	

	Movement/Vestibular

	Does the student?

	
	seem fearful in space (teeter-totter, climbing)

	
	arch back when held or moved

	
	spin or whirl self around

	
	move parts of body a great deal

	
	like rocking, swinging, spinning

	
	walk on toes

	
	appear clumsy, bumping into things

	
	climb a lot and doesn’t fall – wants to be up high

	
	avoid balance activities

	
	dislike to be around people in motion

	
	other
	
	

	

	Possible Motor Problems:

	Does the student?

	
	have excessive fearfulness of some harmless objects or situations

	
	react defensively to touch that isn’t initiated

	
	have a history of eating problems (restricted, pica)

	
	have a history of sleeping problems (waking at night, difficult to go to sleep)

	
	appear clumsy

	
	have difficulty with balance

	
	demonstrate stiffness

	
	have poor motor planning – can’t seem to make body do what it needs to do

	
	exhibit motor fatigue – tires easily

	
	have poor strength

	
	have perceptual motor problems – spacing sequencing, printing, writing 

	
	have difficulty with initiation – can’t seem to get started in motor acts

	
	other
	
	

	
	

	Perceptual/ Perceptual Motor

	Does the student?

	
	have trouble with paper/pencil activities

	
	have difficulty with time perception

	
	have difficulty with body in space – moving appropriately

	
	rely on knowing location of furniture, stationary objects

	
	have problems with use of some tools 

	
	have problems organizing materials and moving them appropriately

	
	become distracted by doors and cupboards being open, holes, or motion

	
	other
	
	


	Area:  Health

	
	This section provides additional information that may be utilized in program planning.



	Additional Disabilities

	Does the student have a history of?

	
	mental retardation

	
	seizures

	
	fragile X

	
	tuberous sclerosis

	
	cerebral palsy

	
	blindness

	
	deafness

	
	syndrome
	
	

	
	other
	
	

	
	

	Physical Problems:

	Does the student have a history of?

	
	lack of medical treatment

	
	scoliosis

	
	allergies

	
	ear infections

	
	toothaches

	
	teeth grinding

	
	ulcers

	
	vision 

	
	dry skin

	

	Domain:   Social Competency

	Area:  Social Skills

	The information presented in the following sections identifies specific skills that the ARC may wish to consider for specially designed instruction as it relates to the Kentucky Program of Studies.



	Initiating  Reciprocal  Interactions

	Does the student demonstrate deficits in the following:

	
	imitating

	
	sharing  

	
	taking turns 

	
	sitting and participating in group – large and small 

	
	negotiating 

	
	gaining joint attention ( point, look, talk)

	
	playing

	
	greeting

	
	complimenting

	
	offering help, comfort

	
	asking for help,  seek comfort 

	
	inviting others to join in 

	
	asking for feedback, recruit praise

	
	asking for a favor

	
	social chat – making comment, giving information

	
	getting attention in a specific way, i.e. raising hand, waiting

	
	caring when someone is hurt or sick – not laughing 

	
	letting someone know you are hurt or sick

	
	asking someone to play or do an activity 

	
	

	Responding to Social Interactions

	Does the student demonstrate deficits in the following:

	
	listening

	
	commenting on a topic

	
	answering questions

	
	giving a reliable yes/no

	
	responding to greeting 

	
	accepting help

	
	accepting that some things aren’t possible

	
	responding to teasing

	
	making a choice

	
	sharing other’s enjoyment

	
	giving eye contact appropriately 

	
	wanting and needing to be left alone at times

	
	trouble with back and forth social interactions

	
	inability to respond to social cues

	
	inability to understand how someone else might feel

	
	inappropriate giggling or laughing

	
	impaired imitation – not engaging in simple games of infancy or childhood

	
	accepting cuddling, hugging, or touching unless self initiated

	
	lack of socially directed smiles when young

	
	little sense of other people’s boundaries

	
	engaging in stereotypic question asking as interaction pattern

	
	inappropriately intrusive in social situations

	
	mimicking actions from TV, but not in reciprocal manner

	
	inappropriate use of eye contact, avoidance or extended staring

	
	poor use of non verbal gestures

	

	Manner of Interaction

	Does the student understand and/or exhibit?

	
	being polite – tone of voice, social amenities

	
	being kind

	
	being considerate

	
	not being a tattler

	
	being honest

	
	not hitting, kicking, saying bad words

	
	looking at person talking appropriately

	
	not walking away while someone is talking

	
	keeping a specified distance from people

	
	using appropriate tone and pitch 

	
	

	Area:  Safety Skills

	
	

	Personal Management/Self Control

	Does the student demonstrate deficits in the following?

	
	waiting

	
	finishing work

	
	taking care of personal and school belongings

	
	being quiet when required

	
	talking when spoken to – especially if asked a question

	
	performing basic self care independently

	
	· toileting

	
	· eating – utensils and a variety of foods

	
	· dressing and undressing

	
	entertaining self in free time

	
	working independently without bothering others

	
	staying within boundaries

	
	being prepared and organized for activities and lessons

	
	turning in assignments on time

	
	changing activities

	
	accepting correction

	
	accepting that mistakes can be fixed

	
	

	Area:  Behavior Skills

	
	

	Situation Specific Behaviors

	Do specific behaviors occur?

	
	with peers, no adults

	
	in church, school, home

	
	at a sports event

	
	in a store

	
	with strangers (who are they?)

	
	what and where are private?

	
	with authority figures (who are they?)

	
	

	Observable Problem Behaviors

	Does the student exhibit?

	
	aggression – biting hitting, kicking, pinching


	
	self-injurious behaviors – biting, hitting, pinching, banging parts of body

	
	temper tantrums

	
	screaming, yelling

	
	non-compliance and refusals – to move, to do things

	
	eating problems

	
	sleeping problems

	
	toileting problems

	
	low motivation 

	
	

	Abstract Social Concepts

	Does the student understand and exhibit?

	
	being good

	
	timing

	
	fairness

	
	friendship

	
	politeness

	
	kindness

	
	doing one’s best

	
	caring

	
	lying

	
	humor

	

	Group Behaviors

	Does the student?

	
	come when called to group, to come in, to adult 

	
	stay in certain places – lines, circles, chairs, desks

	
	follow group rules:

	
	· talk one at a time

	
	· pick up, clean up, straighten up

	
	· put away

	
	· get out

	
	· walk, stand still, stay to the right when walking

	
	· voting – majority rules

	
	· winning and losing

	
	· raise hand and wait to be called on 

	
	· stop clapping when others stop

	
	· stand up and sit down when others do 

	
	· be quiet at appropriate times

	
	

	Domain: Cognitive Functioning

	Area: Restricted repetitive & stereotyped patterns of behavior, interests, & activities

	The information presented in the following sections indicates where specific accommodations/adaptations may need to be addressed.



	Learning Characteristics

	Does the student have?

	
	uneven profile of skills

	
	well developed long-term memory

	
	ability to manipulate items better than paper-pencil abilities

	
	over and under generalization of learning

	
	good visual skills

	
	hyperactivity

	
	short attention span to some activities and not to others

	
	impulsivity

	
	delayed response time

	
	problems organizing

	
	sequential learner

	
	needs help to problem solve

	
	


	Cognitive Processing

	Does the student?

	
	repeatedly watching videos or video games 

	
	line up and/or order objects 

	
	have a strong attachment to inanimate objects (strings, bottles)

	
	have a fascination with movement (spinning wheels, fans, door, & drawers)

	
	have a preoccupation with parts of objects 

	
	exhibit repetitive body movements (swinging, rocking, flapping, spinning)

	
	pace or run back and forth, round and round

	
	explore environment through licking, smelling, touching

	
	appear very sensitive to some sounds (may have acted deaf as a baby)

	
	insist on routines, resist change

	
	have a negative reaction to change in environment

	
	tend to be a perfectionist, problems with correction or “mistakes”

	
	have difficulty with unstructured time

	
	have difficulty waiting

	
	have impaired response to temperature or pain

	
	stare at patterns, lights, or shiny surfaces

	
	have lack of fear of real danger

	
	

	Domain: Communication Functioning

	Area: Receptive and Expressive

The information presented in the following sections identifies areas that the ARC may wish to consider for specially designed instruction and/or accommodations as it relates to the Kentucky Program of Studies.

	
	

	Receptive/Expressive

	Does the student have?

	
	problems with pronouns

	
	problems getting the order of words in sentences correct

	
	problems answering questions

	
	problems responding to directions

	
	problems understanding jokes

	
	problems understanding multiple meaning of words

	
	problems understanding sarcasm, idioms, and figurative speech

	
	a tendency to echo what is said directly, later, or in a slightly changed way

	
	low spontaneously initiated communication

	
	difficulty understanding abstract concepts

	
	difficulty with concepts that are time bound or lack concreteness , i.e. guessing, later, maybe

	
	difficulty with long sentences

	
	difficulty when verbalizations are too fast

	
	problems with reciprocal conversations

	
	problems using speed, tone, volume appropriately



ENVIRONMENTAL CHALLENGES

Potential challenges within the environment that may interfere with learning

Utilize the information in this section to understand and determine appropriate environmental supports.

Use this section to identify potential challenges within the environment that may interfere with learning.  This list is not exhaustive.  Feel free to add to the list where ever appropriate.

	Major Changes

	Has the student recently had major changes in?

	
	family

	
	work/school

	
	move to new home, town, school, job

	
	vacation or trip

	
	schedule changes

	
	

	Minor Changes

	Has the student recently had minor changes in?

	
	alterations at school, work, home, community

	
	small schedule changes

	
	time changes

	
	activity location change

	
	staff or teacher absent

	
	buddy or friend absent

	
	something broken or lost

	
	TV show is changed

	
	family member or friend is late or not coming 

	
	anticipating an event or activity 

	
	cancellation of an event or activity 

	
	having to wait too long

	
	

	Environmental Confusion

	Do the following “bother” the student?

	
	crowds

	
	noise

	
	too much movement

	
	competing visual or other stimuli

	
	too little space

	
	off pace of others

	
	losing valued items

	
	smells

	
	

	Internal

	Does the student communicate/let you know if he/she is?

	
	not being understood

	
	not understanding

	
	not getting enough information

	
	not having adequate skills for the job

	
	not having choices

	
	making a mistake

	
	tired

	
	sick

	
	not wanting to be touched

	
	hungry

	

	Relationships

	Does the student have difficulties with?

	
	being corrected

	
	being interrupted

	
	fear of losing people of value

	
	being teased

	
	being left out



PROTECTIVE FACTORS

Personal Resources that may impact learning

Team members using this tool will need to explore and update information that identifies the student’s personal resources that will impact his ability to learn.  The student’s personal resources should be embedded naturally within the learning environment.

It is important to consider the strengths, likes, preferences and interests of the student with autism when determining instruction and specially designed instruction.  Because likes, preferences and interests are unique to each child with autism the individual or team members using this tool will need to explore and update information that identifies the student’s personal resources which will impact his or her ability to learn.  The student’s personal resources should be embedded naturally within the learning environment.  Write your ideas here.  Add paper for additional space if you need it.

	 
	Likes,   Preferences,   Interests
	

	

	What are they?

	

	

	

	How are the embedded in the learning environment currently?

	

	

	

	How can they be included?

	

	

	

	
	Strengths
	

	

	What are the student’s strengths?

	

	

	

	How are the strengths utilized for learning?

	

	

	

	How can the strengths be utilized better?

	


Appendix

a)
Comprehensive Evaluation

b)








c)










Components of Comprehensive Evaluation for All Children

A full and individual evaluation or reevaluation using systematic data collection procedures includes:

1. Norm-referenced testing

2. Performance based testing

3. Behavior observations

4. Interviews

5. Rating scales

Domains for Which the Admissions and Release Committee may need to Collect Information

	1.
Physical functioning/development


a.
vision


b.
hearing


c.
speech mechanism 


d.
motor/psychomotor



- gross motor



- fine motor



- posture/muscle tone



- reflexes/reactions



- posture/movement practices


e.
health (medical and pharmacological)




2.
Cognitive functioning


a.
intelligence


b.
thinking processes





- knowledge




- comprehension




- application




- analysis




- synthesis


- evaluation
	5.
Vocational Functioning


a.
general work behaviors

· - physical stamina

· - attention to task (time on task)

· - work rate

· - work organization

· - attendance

· - punctuality


b.
dexterity 


c.
following directions


d.
working independently or with job support


e.
interpersonal relationships and socialization


f.
job interests/preferences


g.
abilities


h.
job interview and application skills


i.
related work skills




- independent transportation




- appropriate use of break time




- appropriate dress for work


j.
other special needs


k.
job specific work skills



	3.
Communication Functioning

b. a.
receptive language

c. b.
expressive language

d. c.
nonverbal communication

e. d.
articulation/phonology

f. e.
mode of communication

g. f.
voice

h. g.
fluency


4.
Social Competence

a. a.
adaptive behaviors

· 

- personal living skills

· 


toileting





feeding





drinking





grooming





dressing



- community living skills




home management
	6.
Academic Performance


a.
basic skills/achievement in content areas




- reading comprehension




- basic reading skills




- written expression




- mathematics/calculations




- mathematics reasoning




- listening comprehension


b.
school/study skills




- following directions




- school attendance




- time on task




- outlining, note taking




- dictionary skills




- reference skills




- library skills


c.
learning styles


d.
learning strategies for classroom success


e.
functioning level in specific skill areas



	



telephone skills





emergency and safety





child care





consumer skills

· 

- communication skills

· b.
social skills

· 

- independent living


- social responsibility

	7.
Recreation and Leisure Skills


a.
use of free time


b.
personal hobbies 


c.
use of community recreation facilities and 

resources


d.
maintenance of physical fitness


e.
degree of social involvement



	KDE/DECS/OVEC
	8.
Environmental Influences


a.
home

· 
- dominant language

· 
- parent-child interactions


b.
educational experience


c.
cultural and economic influences


d.
interactions in home, school, and community








Tool #1


Using   the   Autism   Competency   Model   to   Determine


Potential   Risk   Factors   and   Protective   Factors   for


Instruction





PART  1


RISK  FACTORS





PART  2


RISK  FACTORS





PART  3


PROTECTIVE  FACTORS





From: Kentucky’s EBD Technical Assistance Manual
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Peer





Peer
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Time:  Beginning __________ Ending __________ Total Observation _____________ (minutes)


Type:	 Interval Recording	 Time Sampling	Frequency Count





	 Duration	 Narrative	 Peer Comparison











